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HOW TO USE THE RESOURCE PACK

This pack contains practical activity ideas for teachers to choose from, to be used
alongside the study of Unexpected Twist by Michael Rosen.

Our activities use creative, active approaches to explore different themes. The activities
can be used in any order and you do not have to use all of them. They can be adapted for
use with different themes and events from the story, or with other stories you study.

Activity ideas are split into different sections, which can be found in the contents.

Throughout the activities, you will see coloured boxes which show the curriculum
links for the different activities. These are colour-coded as below:

—

LINKS FROM THE WHOLE
CURRICULUM KS1-KS4

el |
—e |

KS2 CURRICULUM LINKS KS3 CURRICULUM LINKS

|

Blue words indicate a link to one of the resources in this pack, which can be found in
the appendices, numbered below.

Appendices

Al. Unexpected Twist Blurb A8. Emojis

A2. Story in 10 Scenes: Shona A9. Story in 10 Scenes Comparison

A3. Story in 10 Scenes: Oliver Al10. Key Stage 2 and 3 English Curriculum links
A4. Key Theme Questions All. Arts Award Discover Logbook Template
AS5. Descriptive Words Al12. Resilience Framework

A6. Oliver and Shona Comparison A13. Interview with Michael Rosen

A7 Character Cards
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GETTING TO KNOW THE STORY

Blurb

If you have a class set of books, ask pupils to look at
the back of their copy. If not, provide Unexpected
Twist Blurb. Explain how a blurb is designed to
entice you to read the book.

KS2 CURRICULUM LINKS
Use spoken lauguage to develnp undlerstaudlug through
Speculating, hypothesising, luagiuing aud exploring ideas;
AK relevaut questions for extoud their wuderstaudling aud
Kuowledge; Predicting lhat wight happen frow dotadls stated
aud iuplied.

Discuss:

« What do we know from the blurb? L

«  What do we want to find out?

From the blurb alone, ask pupils to make predictions about the story. They could act these out, write
them, create a story board, or just do this through class discussion.

You can revisit these throughout the story, and in particular at the end, to review what they got right.
Hopefully, there will be a lot they get wrong so that you can discuss why it is good that the blurb does
not give the story away.

Discuss:
« Was the story predictable?

«  Was there an ‘unexpected twist™?

Story in 10 Scenes

Ksz C.UR;;ZI;U;:Z\I;Z Story in 10 Scenes is a great way of getting to know a story, or else
fiff%%w, Aiscaseing their recapping what happens.
wndlerstauding aud exploring the « Split the students into 5 or 10 groups depending on the size of your
weaning of words iu context; class. Give each group a scene from the Story in 10 Scenes (or 2 scenes if
Asking questiouns to Luprove their you only have 5 groups).
understanding.

« The groups now rehearse showing this scene to the rest of the class,

using ‘freeze-action-freeze. They should freeze in a still image (like
a photograph), then bring the action to life, then refreeze into an
ending image.

« Students can choose to narrate the action from the written scene, with

KS2 CURRI
Checkin MwCU;UM LIN_ Ks others performing, or just act out what is being said. They should speak
# 1Helr ukderstauding fo the quote from the story.
wake sure tat what they have
read wakes sense. o After rehearsing (give around 10 mins for this, or up to 15 if each group

has 2 scenes) stand the groups around the edge of the work space.

« Inscene order, the groups perform. When one group finishes, the next
starts straight away without a gap.
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Key Themes

Whilst studying a story, it is useful to identify key themes which arise at specific times or throughout
the narrative.

Some themes which you may want to explore KS2 CURRICULUM LINKS
with your class/group are: Articulate aud fustfy ausuoers, arguuents aud qpiisus;

. . .. Maintain attextion aud partizjpate actively i collaborative
Loyalty; I-'amlly; Crime; Transition; CONVeRAtious, Staying ou fopic aud mtftaﬁ”fzz aud respouding

Right and Wrong; Institutions/ 1o coucaeuts.

i =

Systems; Temptation; Vulnerability; '
Gang Culture; Historical Context;

Power; Social Justice; Poverty KS3 CURRICULUM LINKS

Using Staudard English coufidently in a rauge of forwal and

informal coutexts, including classrootu Alscussion;
See Key Theme Thinking Points which contain

Studlying setting, plrt; aud characterisation, aud the effects
some key questions to get pupils thinking about of these.

the themes in Unexpected Twist. Ways to use these

include:

a) If you are focussing on one theme, cut out the =

KS1-KS4 CURRICULUM LINKS

questions under that heading and give each .
Use dliseussion in order fo learu; they should be able fr

group a different question. Groups discuss and laborar . . ] k
make notes then feedback to the class. Open up aud explai cloarly thei- ukderstaucting aud idos;

Develop 7 ; ot .
discussion and questioning from the rest of the Zm/o_ 'M&'m’;{mﬁr ’%””’74 frupds’ experieuce of
class to share their thoughts. Alternatively, you L g4 pualdy discussin with the teacher

could give each group a different theme to look
at, with a few questions from this theme.

b) Begin each lesson with a thinking point. Display the day’s question on the board for when the pupils
come into class. They can think about it and make notes until class is ready to begin. Open the floor to
ideas and discussion.

c) Atthe end of each lesson, give pupils a question to think about. They should have time to jot down
initial thoughts, then send them away to think about it for the next lesson. They might wish to do
some research at home as well.

These questions can also be woven into class discussions or activities and the themes may arise naturally.

Page to the Stage

Links below to access interviews with the creative team from the Royal & Derngate Theatre explaining
how they have brought ‘An Unexpected Twist' from the page to the stage.

e Unexpected Twist | Interview 5 - James Dacre - Director HD
https://youtu.be/mJ3W1ZT3B2E

e  Unexpected Twist | Interview 4 - Conrad Murray - Musical Director, Composer and Lyricist HD
https://youtu.be/spgMo86inPU

e Unexpected Twist | Interview 3 - Roy Williams - Script Adapter HD \\\ |
https://youtu.be/QTAsKHoUojc -

e  Unexpected Twist | Interview 2 - Sarah Stacey - Associate Director HD
https://youtu.be/QInEpNNZv8k

e Unexpected Twist | Interview 1 - Lisa Cagnacci - Producer HD
https://youtu.be/wL7Q8CTcK6g
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CHARACTERS

Character Maps

In groups, pupils draw round one of them on large

paper (or just draw a big body outline) and write i KS7 CURRICULUM LINKS ]
the character’s name at the top. Pupils should Drauig iuferences such as inferving characters’ felings,
ret.:ord V\Zhat they know about the character, Houghts aud wotives frou their ackious, aud ju Hfying
using evidence from the novel. iuferences with evideuce.

1 Ip

«  What do others say about them?
«  What do they do?

«  What do they say about themselves? KS3 CURRICULUM LINKS
Making i : . .
e What can pupils infer about the character? 3 ﬁ’; "4 m/gm«m aud referri fo evidence in the fext;
Yying setting, plot; aud characterisation, aud e effects
They should use quotes and their own words. This of these.

is done most effectively by starting when we first
meet the character and revisiting it throughout the
story (especially after key events/ changes or extra
information).

Alternatives to filling this in:
«  Use adifferent colour each time so they can see what has been added at different points
«  Write their first impressions inside the body and new information outside

«  Write what they know for definite inside and what they infer outside

Getting into Character

Think of words to describe each character. This can be done by providing
Descriptive Words and the pupils choose which matches each character, or
they can come up with their own words.

KS3 CURRICULUM LINKS
Loaruing neur yocabulary,
relating i explicitly fo kuow
vocabulary aud wuderstauding
#with the help of coutext aud Ask pupils to become different characters and walk around the space. Think
Aictionartes. about their posture, facial expression, pace, balance, etc.

Provide different situations from the story - pupils should show their
feelings physically as the character.

Ask different pupils how they are feeling, can they elaborate using different
KS1-Ksa descriptive vocabulary?
CURRICULUM LINKS
Be abte Fo adopt: create
and Sustain a range of rotes,
respouding Appropriately fo «  What about Shona starting a new school?
others iu rote.

How might the characters act differently in the presence of someone else,
or when put into a different situation.

«  Oliver being sent to the workhouse and presented to the board?

« Shona meeting Pops, or Oliver meeting Fagin?
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Comparing Characters

a) Questions:

« How are Oliver's and Shona’s situations « How do they react to these systems? Would you
different? Similar? say Oliver has been institutionalised?

« Do they have any choices as to how their e Oliver is shunted around and doesn't know
lives unfold? where he is going. How is this echoed with

? i ?
« What systems are in place around them? Shona? Why is she so confused:

Activity:

Pupils should work in groups. Provide them with slips of paper. On each, they should write down
something they know about Shona’s situation. On the back, write down a comparison with Oliver’s
situation; this could be a similarity of a difference. (see Oliver and Shona Comparison for ideas).

Now, sort the cards into two piles - one for the things which are similar and one for the things which are
different. Compare around the class and open discussion for those on which they disagree. Why might
Michael Rosen have chosen to write Shona’s character in this way?

KS2 CURRICULUM LINKS KS3 CURRICULUM LINKS
Making couparivons within aud across books. Makixg critical couparisons acrose fexts.

b) Question:

« Imagine that Oliver and Shona could meet. What advice would they give each other to cope with their
situations?

Activity:
In pairs, become Oliver and Shona - what would they say to each other? How might they help? What
Resilient Moves might they advise? Use what has or hasn't worked for them.

c) Question:
«  How has Oliver Twist been translated into modern day?

Activity:

Using the Character Cards, pupils match up the characters from Unexpected Twist with those who they
think they relate to from Oliver Twist (e.g. Shona is Oliver). Compare with other groups in the class. Do we
all agree? What is your argument for your choice? Discuss how these characters are similar and different
(you could use similar activities to those you used to compare Oliver and Shona - see ‘@’ and ‘b’ above)

Ollver? ghmA“?

or O
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RELATIONSHIPS AND CONNECTIONS

Family Trees

a)

b)

Look at the concept of family trees with your pupils.

Ask them to think about the families of Shona and Oliver - who do we know in their families? How are
they connected? Begin creating a family tree for the two characters. This can be added to or changed as
we find out more, or could be created once you have read the whole book.

Ask the pupils to think about their own family and begin their family tree.

You might want to set this as homework as they may not know very much. Back in class, pupils should
share their family trees with a partner or small group. They should find similarities and differences,
and celebrate these.

Relationship Webs

a)

b)

a)

Each pupil has a character (this can be on a sticker or hung round their neck).

Pass and hold string for the connections (e.g. there would be a string between Shona and Nan
because they are related, between Shona and Désole because they are friends, etc). Following this,
pupils can discuss the relationships and the visual representation of how many connections there are
in the novel.

Either following on from option one, or stand-alone, pupils draw the web, writing each character
and tracing the relationships between them, being prepared to explain their connections.

Like a police investigation board.

Stick character names or images on the display board (see Character Cards), pin strings between them
for their connections. You could also add locations and properties which characters have connections
to (e.g. Fagin's base).

Relationships and Family Tree activities can be done for the beginning, middle and end of the story. If they
are displayed they can be changed and added to as the pupils discover different facts about the characters
and their connections.
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Overlapping Views of the World

Draw a dot on a piece of paper and label it ‘Shona'.
Using a compass, put the pin-point into your dot r
and draw a circle around Shona.

' KS2 CURRICULUM LINKS
Cousider and evaluate Aifferent vteur points, afteuding tr aud

Now think about those people who are in Shona’s bt
lhg ou the coutributions of others,

life (Dad, Nan, Désol’, etc). Think about how much
overlap they have (i.e. how much Shona might know
about this person) and draw a new circle which overlaps
Shona’s by this amount.

Continue for other characters, thinking about how much connection and overlap they have with Shona's
life. There may be characters who Shona knows little to nothing about (e.g. Lanyard Man, Ron) who you
may choose not to overlap with Shona, but they may overlap with somebody else.

Look at the connections and overlaps between the characters - who is Shona closest to? Who does she
know little to nothing about? How might this affect the choices she makes? Do these overlaps change
throughout the story?

If you want to explore this further, you could ask the pupils to cut out a circle for each character, then they
can move them around depending on the part of the story they are in.

Gangs: Who?

Think about: Who is involved in the gangs in the two stories?

a) Onlarge paper, write ‘Fagin' in the middle of one piece and ‘Pops’ in the middle of the other.
Using the Character Cards, pupils add who they think is involved in the gang.
They should record the clues we have to tell them this, using quotes from the story, and also whether
it is clear or just inferred. They can add to this throughout study of the story. Debate may arise over
certain characters and you should encourage pupils to share their arguments for and against (e.g. Nan).

b) Analternative to this activity would be for each pupil to become a character. Pupils to have a sticker
or card hung round their neck to say which character they are. They should add themselves to the gang
if they think they are involved, and tell the class why (pupils can help each other with this) including
events and quotes from the story.

c) When the pupils think they have added all of the characters to the gangs, they should think about
who relates to whom in the two stories.
If you have done activity B, pupils can pair up with their related character in the other story.
If activity A, they should pair up the character cards. E.g. Fagin = Pops.
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Gangs: How?

Think about: How are people pulled into the gangs?

a)

b)

Look at Shona in chapter 6 and chapter 9.

How does Tino manipulate Shona? (Tactics such
as buying coffee, a sense of urgency, talking in
riddles, minimising her role, offering gifts and
rewards). Imagine you are in Tino's position and
need to recruit others to the gang - how would you do it? Pupils imagine they are Tino and put
together a persuasive argument to encourage Shona - try it out on each other in role.

KS2 CURRICULUM LINKS
Galn, walntain and wonitor tHhe luterest of the listeuer(s).

Look at Oliver in chapter 8 and chapter 10.

How does Dodger encourage him to come to Fagin? How do his tactics differ from Tino's?

How are they similar? Try out your Tino manipulation again, this time only using the things available
to you in Oliver’s time - does it have the same impact on a modern-day teenager?

Gangs: What?

Think about: What might the future look like? What can they do to get out?

a)

b)

Look at the characters of Shona, Gazz and Tino.

Do you feel sorry for them? Are you afraid of them? What might their future look like if they stay in
the gang? Is it easy to get out? Play out different scenarios. What Resilient Moves might they use to
help them?

Oliver, Nancy and Sikes are all stuck in the same trap in Fagin's gang.

Compare their behaviours - how and why do they react differently to being in this situation?
Put Oliver, Nancy and Sikes into the hot-seat (model first with Teacher in Role, then ask pupils
to become the characters) and pupils ask them questions about their lives and involvement

in Fagin's gang.

In groups of 3, pupils become Oliver, Nancy and Sikes. In character, compare your experiences of Fagin's
gang - how might you help each other through, or out of the situation?

Do their behaviours correlate with behaviours seen in Shona's story, with those involved in Pops’ gang?

KS2 CURRICULUM LINKS KS3 CURRICULUM LINKS
Predisting what ”“.74:/'“/”/’;; frou detads Making critical couparicons across fexts.
ctated and duplied.

KS1- KS4 CURRICULUM LINKS
Be able to adopt, create aud sustaiu a rauge of roles, respouding appropriately fo ofhers i rote;
Have agpportunities fo iprovise, devie aud script drawua for oue another aud a range of audiences, as well as to rehearse,
refine, share aud respoud thoughttully fo drawa aud teatre perforumances.
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PERSPECTIVES

Back Stories

Nan and Lorraine Miss Cavani

« What happened in Nan’s past? «  What is Miss Cavani's life outside of school?

«  Why did Lorraine move to America and e Shona assumes Miss Cavani has her life all
continue to stay so disconnected? worked out, with nice clothes, a nice job and

nice looks. Miss Cavani mentions that everyone
has had dreams about running away, and Shona
starts to wonder. What might Miss Cavani have
wanted to run away from?

«  Were they both in the gang and Lorraine
escaped from it but Nan remained? Is she
coming back to help so Shona doesn' follow the
same path? Does she feel guilty?

Shona Nancy

. . . . >
«  What has Shona been through previously How did Nancy end up in Fagin's gang?

that has caused her not to trust people like «  Why does she feel the need to help Oliver?
Miss Cavani? .
Sikes
. i ?
What happened at previous schools? . How did Sikes end up in Fagin's gang?
«  Why does she feel so guilty about her mum'’s

e What tsin hi t have led to hi
death? What does she know/not know? at eventsin nis past have fed to hum

becoming a brutal criminal and murderer?
«  Why is Shona so quick to assume Rory is
talking about her, to jump on him?

« Shona has had dreams of running away.
From what?

Activity:

Choose a character (you could do this and have the whole class as the same, or ask pupils to choose a
character themselves). Using the questions above as a guide, pupils write a diary entry for their chosen
character, at a point in this character’s past.

Alternatively, they could write a letter or speech to explain to another character why they have behaved like
they have. They could perform their speech or read out their letter or diary entry to the class.

KS2 CURRICULUM LINKS
Use spokeu lauguage to develop understauding through peculativg, hypothesising, imagining aud exploring ideas;
Perforu their ouu coupposttions, using appropriate intouation, voluwe, aud wovement 5o that weaniny & clear.

KS3 CURRICULUM LINKS Wi ol KS1-KS4 CURRICULUM LINKS
Gy short spoeches aud presetatious, expressig et oo "ty accurately aud coeretly, adaptiag their

idoas and keeping tor the point: lauguage aud style in aud for a rauge of coutexts, punposes
aud audiences.
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Points of View

Unexpected Twist is told from Shona's point of = L\

view, which means we do not find out everything K2 CURRICULUM LI;KS ——

about other characters, and why a lot of what Drauring infereuces Such s MW 7 arc o jushi f '

happens is happening. thoughts aud wotires frow 'féwfm‘mf' aud ustfyp
(uforences with evideace. )

In Oliver Twist, we follow Oliver’s story, but there are
scenes in which Oliver is not there which give more
backstory to the other characters and why things
happen to Oliver (e.g. Mr Bumble coming to collect
Oliver, Nancy talking to Rose Maylie, etc)

KS3 CURRICULUM LINKS
Making inferences aud referring to evidence i the fext

«  What clues do we have that there is more going
on that Shona doesn't know?

« Think about Nan, Miss Cavani, Désole, Gazz.

«  What do you infer from the clues given?

« Do we really know what is going on in other people’s lives/ heads?
o What if the story was told from another character’s point of view?

Activity:
Choose a scene or situation from the story and rewrite it from another character’s point of view.
How might they see the situation differently? What might we learn as a reader?

If Shona Knew, What Would she do?

Many things happen around Shona which she does not understand and feels she has no control over.

Open a discussion:
Is this a feeling you have ever had? When? What happened around you? Why did you feel you had no
control? Did you know why it was happening?

« Shona seems to struggle to trust adults ¢ Shedoesn't understand why they must keep
and does not want to confide in them. moving house.

«  Shesuspects Nan of being part of the gang. e Shedoesn't understand why she is given a D8

«  She thinks Miss Cavani is going to tell f(;lr n?; l\;v;a:;r‘llfha lanyard, when the teachers
her off rather than help with the phone shou ° Y
situation. e She feels guilty about the death of her mum.

Think about: If Shona had things explained to her, would she feel differently in these situations?

Activity:

Have a pupil representing Shona, sat on a chair in the middle. Other pupils, representing other characters,
should come up and touch Shona on the shoulder and explain their feelings and actions.

E.g. Dad might come up and explain what happened when mum died, or why they need to move house.

Discuss how Shona might now feel and how her actions may be different.

You could ask pupils to rewrite a scene in Shona’s story now she knows why. You could do this as a diary
entry or could get pupils to recreate the scene in action.

KS1- KS4 CURRICULUM LINKS
Be able o adopt, create aud sustaiu a rauge of roles, respouding appropriately fo ofhers i rote;
Have opportuudties for iuprovie, devise aud serjot drawa for oue auother aud a rauge of audicuces, as well as fo rekearse,
refiue, share aud respoud thoughtfully to drawa aud theatre performances.
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Is the Story Relatable?

Ask pupils to think about whether they can relate to the story. Can you relate to Shona? Is there
anything about her life which relates to something you have been through? Remember it does not
have to be the exact situation but perhaps something which made you feel like Shona feels.

«  What about Oliver? Can you relate to any e Which parts of the story were most relatable?
situations in his story? Which were not? Why?

Hold up different Emojis and ask pupils to discuss situations in the story in which a character might have
felt like this. In quiet reflection, pupils can also think about a time they may have felt like this in their own
lives. They could also use emojis to map out Shona’s feelings throughout the story.

It is interesting to note the subtle differences in some of the expressions, and discuss misinterpretation
of feelings.

KS2 CURRICULUM LINKS
Glre well-structured descriptius, explanations aud uarratives for dlffereut purposes, iucluding for expressing feelings;
Cousider aud evaluate Aifferent viewpoints, atteuding o aud building ou the coutributivus of others.
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KEY EVENTS AND TURNING POINTS

Unexpected Twists

Using the Story in 10 Scenes: Shona to help, ask pupils to identify, in pairs or small groups, what they
think are the key events in Unexpected Twist. Share ideas as a class and choose the most significant
moments for Shona. Pupils should record each event on a different piece of paper or card.

You may wish to choose from:

« Shona starts a new school « Shona begins to suspect Nan is involved

« Aboy gives Shona a phone in the gang

. Shona delivers the bag « Shona hears the fight between Gazz and Ron

«  Shona meets Pops » Nandies

o Shona and Dad share their feelings of guilt Lorraine arrives

over Mum's death

« Shona sees Gazz who appears troubled. Miss
Cavani advises her about these situations

Using the events they have chosen, ask pupils to think about moments where Shona’s attitude to her
situation changes. They should separate these events from the rest and focus on these.

For each ‘turning point’, discuss what happens to change Shona’s mind or situation (personal vs systems).
Using slips of paper, record the different outcomes of the choice she makes (there may be two or more).
Now use these to answer the following question:

Debate:

What is the most significant turning point for Shona?

(think about the changes she makes herself and the changes which happen around her to affect
her situation)

KS2 CURRICULUM LINKS
Partizipate i dliscussious, preseutations, performances, role play/iuprovisations aud debates; Explain aud diseuss their uuderstauding
of what they have read, iucluding through forual preseutations aud debates, waiktaining a focus ou the fopiz aud using uotes where
wecessary; Provide reasoued justificatious for their vicis.

KS3 CURRICULUM LINKS
Particjoating i forumal debates aud structured discussivus,
Sutwinarising aud/ov building ou what has beeu said.

KS1-KS4 CURRICULUMLINKS
Are couperent i the arfs of Speaking a'ao/ listening, ,
waking forwal preseutatious, demoustraticy fo others a
participating i Adebate; Uudlerstaud aud use the coureutiouns
for dliscussion aud debate.
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Oliver Twist

Repeat the above using the Story in 10 Scenes: Oliver to help. Ask pupils to identify, in pairs or small
groups, what they think are the key events in Oliver Twist. Share ideas as a class and choose the most
significant moments for Oliver. Pupils should record each event on a different piece of paper or card.

You may wish to choose from:

e  Oliveris taken to the work house and e« The bookseller declares Oliver to be innocent.
presented to the board He is taken in by Mr Brownlow (the man who
had been robbed)

«  Oliver asks for more gruel
»  Oliver is caught by Nancy and returned to
Fagin. He is taken on a robbery. He decides to
warn the household but is hit by a bullet and
o Oliver is picked up by Jack Dawkins (Dodger) left behind by the robbers
and taken to Fagin

e Oliver is taunted by Claypole and attacks him.
He is beaten by Mr Sowerberry and runs away

«  Oliver meets his brother, Monks, and finds out
«  Oliver goes out on a job with Dawkins and that Rose is his auntie

Bates. He runs away when he realises what

they are doing but is mistaken as the thief

and put on trial

Using the events they have chosen, ask pupils to think about moments where Oliver's situation (or his
attitude to his situation) changes. They should separate these events from the rest and focus on these.

For each ‘turning point’, discuss what happens to change Oliver's mind or situation (personal vs systems).
Using slips of paper, record the different outcomes of the choice he makes (there may be two or more).

Now use these to answer the following questions:

Debate:
What is Oliver's turning point? How does this change his circumstances? (think about the changes he
makes himself and the changes which happen around him to affect his situation)

Comparmg the Two Characters

What is similar/different about Shona and » What systems help or hinder them along the
Oliver's situations? way? What if these were different?

« What power do they have to change their «  Which people help or hinder them along the
circumstances? Who has more control over way?
their fate?

Dickens

(e Original author
of Oliver rirgey)
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SHONAS CHOICES

Should She or Shouldn't She?

There are many moments in Unexpected Twist where Shona must make a choice.

Some of these ‘Should She or Shouldn't She?’ moments are listed below. Pupils can discuss which choice
Shona makes in the story and whether this was the right choice. What are the pros and cons? What could
she have done instead?

« When she is offered the phone, should she e Tino tells Shona that she cannot have the
keep it? phone until she comes to meet Pops.

?
« Should she tell Miss Cavani about where she Should she go?

got her phone? « Ashley, the special officer, asks Shona about
the gang. Should she tell Ashley what she

« Tino tells Shona to collect a bag from Gazz knows and how she has been involved?

and deliver it to a stranger. Should she do
this or not? o Should she tell Dad how she is feeling about

. moving school, Mum, Nan, etc?
« Lanyard Man accuses her of not wearing g

her lanyard. What should she say to him?

« Shona suspects Nan might have some
involvement with the gang. Should she
ask Nan directly?

KS1- KS4 CURRICULUM LINKS
Use discussiou i order fo lears; be able to elaborate aud explaix clearly their uuderstauding aud ideas;
Develop cougprehension skills through pupds’ expericuce of high-quality discussion with the feacher.
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Forum Theatre

In Forum Theatre, members of the audience can
get up and join the action, to change the outcome

of a scene.

Split the class into groups and give each group a scene from the
story to put into action. They could be given a short amount of
time to rehearse or they could improvise on the spot.

Or pupils could choose their own scenes based on what they
have studied so far, what they relate to, or what they think is a
significant moment in the story. The group perform their scene.

KS1-KS4 CURRICULUM LINKS
Be able toadopt: create aud sustain a
rauge of rotes, respouding appropriately
10 others iu rote; #ave gpoportunities fo
Laproviie, devise aud seriot dbawa for
oue another and a rauge of audicuces,
as well as fo rehearse, refine, share and
regpoud thoughttully fo draua aud theatre
performances.

There are then different options for how you approach using Forum Theatre:

1) Character Intervention
At the key moment, freeze the scene and allow pupils to enter the action (you could have these pupils
pre-chosen or let them approach at their own discretion - whichever works best for your class).
Have a pupil enter the action to give advice to a character. You could merge the two stories for this, for
example with Oliver entering the action to give advice to Shona. The character then acts on the advice
to change the scene.

2) Changing the Choice; Changing the Outcome
Have the group act out their scene. Pupils in the audience watch for significant moments and call
‘freeze’. At this point, the actors freeze and the pupil who shouted ‘freeze’ enters the action. They
replace a character and call action, changing the choice the character makes.

«  The group then improvise what might «  What if making a different choice doesn't
happen now. change the outcome?

«  How has the outcome changed? «  What effect might this have on the character?

«  What was the change? «  Does a bigger change need to be made

i ?

«  Why did you make this change? (ie. to the system):

« Did the change make a difference?
For the individual? For the situation?

—

KS2 CURRICULUM LINKS

Articulate and /mhfy USRS, Argulueuts and o]o[mbm;.
Maixtain attextivn aud participate actirely i w([ahmfwﬂ
couvertations, staying ou fopic and iuctiating aud respouding

fo cownents.

’ KS3 CURRICULUM LINKS
Using Staudard Euglish coufidestly in a range of forwal aud

lZ{fO?"&«d/ contexts, WM/&@ claseroo dAlscussion; 3 fw/yt'«y
Setting, plot: and characterisation, and the effects of-these.

THE GRAND
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KEY QUESTIONS FOR DEBATE

For and Against

Split the class into debate groups and pose a
different question to each group. The groups
should then split themselves into the two sides of
the argument.

Ask pupils to put together their arguments for

and against. They should record their opening
arguments, which they will read at the beginning of
the debate. The floor will then be open for all other
pupils to ask them questions. At the end of the
debate, the audience vote on the winning side.

Key Questions:

« Miss Cavani says: “You'll have to decide who
has the easiest life, you or Oliver” Who has the
easier life? OLIVER or SHONA

«  Who do you think is more resilient?
OLIVER or SHONA

« Do Oliver and Shona have a choice in how their
lives unfold? YES or NO

o Think about the adults in Shona’s life. Do they
provide direction? YES or NO

o IsShonaright to trust Lorraine so quickly?
YES or NO

« Does Shona need a phone? YES or NO

Critical Debate

, KS1-KS4 CURRICULUM LINKS

e Cotupetent i the arte of coeati; Stend

‘ (oeaking aud liston
a@@; /.vm{a[ preseatation, a/ezaomv‘riﬁz{y for m%:f,am/

particioating i dobate; Uudersiauo aud use the conveutiras

for dlscussion aud, Aebarte.

i ]

KS2 CURRICULUM LINKS
Participate i discussions, preseutatioss, perforuances, roie
pplay/iuqprovisations aud debates; Explain and dlseuss their
widlerstanding of what they have read, iwcluding through
foruwal preseutativns aud desates, waintaiuing a focus ou
the topic aud using wotes where necessary; Provide reasoned

___Iy

' KS3 CURRICULUM LINKS
pﬂ”ﬁﬂ(ﬂdﬁé{?}[é{ forwal debates and structured Alscussius,
Sututuarising and/or MM@ 0% what has beeu said.

Pupils could also stage their own Critical Debates, where they form a panel to talk about the topic and

answer audience questions, without sides or winners.

Key Questions:
«  What is unexpected in the story?
«  What is the twist?

«  What happens if you don't have an Auntie
to come to the rescue? Think about who
and what might work for and against you.

«  What does including the Oliver Twist sections
add to the novel?

« How does it affect Shona and her story?

e How does it affect the reader?

«  What are Oliver and Shona missing
in their lives?

«  What are they seeking?

e  Are basic needs the same in Victorian times
and now?

e Are their needs comparable?

Their own debate questions may arise during class discussions also. These could come about naturally or
you could give them a task to think of a good debate question. Further prompting from the teacher could

help with more depth.

THE GRAND
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PAST TO PRESENT

a) Ask pupils to think about the things which
they could not live without and record each
item on a separate card.

Ask them to split their cards into basic needs
(e.g. water, sleep) and those things we want but
do not need (e.g. mobile phone).

Now ask the pupils to split the basic needs cards
into things which Oliver Twist does and doesn't

have. Which basic needs is he missing? What is
he seeking in his story? KS2 CURRICULUM LINKS

KS3 CURRICULUM LINKS

Rwdzzfy books encountered earlior tr ucrease fawdliarg
with thew and provide a bagis for waking cow,mrr.'rozfy
Making critical couparisous acroge fexk. /

Repeat for Shona. What basic needs is she Making couqparisons within aud across books.
missing? What is she seeking in her story?

b) How does poverty make Shona and Oliver
vulnerable?
Ask pupils to think about: In an ideal world, what rights would people have? Working in groups, pupils
should put together a bill of rights, thinking about what they have discussed so far.
Things to think about could include: Would food/shelter be provided for all? Would adults and children
have the same rights? Would they have to do anything to earn these rights? Pupils should now present
their bill of rights to the class in a persuasive speech. Give time for questions and discussion following
this to challenge their ideas.

c) Discussion: How does moving to the modern day change the impact of the story?
Can we relate to Oliver Twist? Are our needs different now? Revisit your character comparisons
and who from Unexpected Twist relates to whom in Oliver Twist. Are the characters completely
comparable?

d) Revisit your character comparisons and who from Unexpected Twist relates to whom in Oliver
Twist. Are the characters completely comparable?

«  What if Shona met Fagin? Met Dodger? »  Would Fagin and Dodger be able to

?
. What if Oliver met Pops? Met Tino? persuade Shonat

. . I
«  Pupilsimagine they are these characters (or Could Tino manipulate Oliver?

they may want to choose their own) and meet «  Would Oliver be scared of Pops?

each other. «  Would Shona be scared of Fagin or

«  How might they react? would she find him funny like Oliver did?
What advice might Oliver and Shona give each other after meeting their equivalent characters?

e) What are the class learning from Oliver Twist? How are they impacted emotionally?
What about Shona?
(Look at the discussions on Racism in chapter 9 and on Murder and Violence in chapter 16)

KS1-KS4 CURRICULUM LINKS
Be able to adopt, create aud sustaiu a rauge of roles, respouding appropriately fo ofhers i rote;
Have gpportunities fo iuprovise, devise aud script drawa for oue another aud a range of audliences, as well as to rehearse,
refine, share aud respoud thoughttully fo drawa aud theatre performances.
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CRITICAL ANALYSIS OF
THE TEXT DICKENS VS ROSEN

Unexpected Twist is Michael Rosen’s modern take on the classic Oliver Twist, by Charles Dickens.
It is interesting to compare the two styles of the writers, including the event order and narrative stance.

Order of Events

a) Using the Story in 10 Scenes Comparison, cut up the events and ask pupils to put them into order for
the two stories. This will show their understanding and what they can remember.

o Ask them to number the cards 1-10 for each story. Now, ask pupils to find the matching pairs from the
two stories. Look together at the numbers - do they match?

«  Which events have been put into different orders. e.g. Oliver meets Fagin before going out on a job for
him. Shona does the job before meeting Pops.

Discuss:
Why might Rosen have chosen to do this? Think about the characters and the past/present comparison.

KS3 CURRICULUM LINKS
Kuowing 40147/6?/{7&4&?7@, cludling figurative language,
Wmiuhry chotce, gravwar; fext structure aud orgauiational

features, preseats weaning.

KS2 CURRICULUM LINKS »
Diccuss aud evaluate how authors use lauguage, including
figurative language, cousideriug the Lupact ou the reader.

b) What if you changed the order of events?
Split the pupils into 10 groups - one for each scene - and ask them to create a freeze-frame of their scene.

Alternatively, you could do this with them drawing the scene on large paper. You may wish to photograph
the freeze-frames for display purposes later.

Ask the pupils to put their scenes into order for the story. Now, move/swap round scenes and ask the pupils
to think about what might happen differently in the story. They should bring their freeze to life and act out

the scene as it may now happen.

KS2 CURRICULUM LINKS
Making couparisous withi aud across books; Ideutsfying hour
lauguage, Structure aud preseutatin coutribute fr weaing.

L

KS3 CURRICULUM LINKS
Studying setting, plot; aud characterisation, aud the effects of
these; Making critical couquarisous Across Fexfs.

c) Think about: What does including the Oliver Twist sections add to the novel?

«  Would it be the same without them?

o If you were familiar with Oliver Twist, would
Unexpected Twist make you think of Oliver?

« How does including the Oliver Twist sections
affect Shona and her story?

« How does it affect you as a reader?

«  What is Michael Rosen trying to say?

« Think about the positive and negative impacts
here. Does it help you understand Shona’s
character? Is it difficult to follow when it jumps
between two stories? Do you compare Shona
and Oliver's experiences and situations? What
impact does this have on your attitude towards
Shona as a character?

a |

KS2 CURRICULUM LINKS _
Readling books that are structured i dtfferent ways; /acre'af'my
their facudliardy with & wide range of Gooks, includling fiction

B

L frow our lirerary heritage.

KS3 CURRICULUM LINKS
Kuowting the purpose, audioace for aud contextof the writing
aud drawing ou tis Kuotledge tor support couprehension;
Read critically; Matking eritizal cougparivous across foxts.
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Narration

Unexpected Twist and Oliver Twist are both written to follow the story of their main protagonist:
Shona in Unexpected Twist and Oliver in Oliver Twist.

Compare the two narrative styles, some examples below:

Unexpected Twist

Oliver Twist

Third person narrative, following Shona’s story

Third person narrative, following Oliver's story

Every scene is based around what Shona is doing-
she is always there and we know what she is
thinking and experiencing, and not necessarily
what is happening elsewhere

Oliver is not in every scene. We find out about
other things which happen to affect him, which he
is unaware of (e.g. the beadle coming to take him to
the workhouse, or Nancy talking to Rose Maylie)

We, as a reader, only know what Shona does. We
miss details about other characters and things
which happen to affect Shona because it is always
from her perspective. Because Shona is unaware of
certain situations, so is the reader.

We as a reader know more than Oliver does. He is
unaware of things which happen to affect him, but
we are made aware.

Shona has a narrow point of view and does not
know or understand other people’s situations or
problems

Oliver doesn't know or understand other people’s
situations or problems, but we can see the bigger
picture.

e.g. Does Oliver know that Nancy is killed by Sikes?

a) What if Shona's story were told like Oliver’s,
where the reader knows of other events which
happen. What might we find out?

Ask pupils to put some of these thoughts into action.

Examples:

o Ks2 CURRICULUM LINKS
) ;{I’szw./my howr authors have Aeveloped charactors
e lohat pupils have read Litewed o o ge4 /o&f;z:;/

« Imagine you are Miss Cavani in the staff room. What might she tell the teachers about Shona?

« Imagine you are Lorraine visiting Nan in the hospital. What do they speak about?

« Imagine you are Zeynep in the café. You see a lot of people coming and going. What do you see?

Who do you speak to?

Pupils could also think of their own examples.

b) What if the stories were told from a different point of view? What different impressions might we

get about characters?

Revisit the Compass circle idea from RELATIONSHIPS AND CONNECTIONS.

What if you moved Shona’s pin-point. How might she see the world now? What might she know? What if

you expanded her circle?

c) Does Shonalearn anything from reading Oliver Twist?

KS1 - KS4 CURRICULUM LINKS
Be able to adopt, create aud sustaix a rauge of rotes, respouding appropriately fo ofhers i rote; #ave opportundties fo iuprovive, devise
aud serjot dracua for oue auother aud a rauge of audieuces, as well as fo rehearse, refiue, share aud regpoud thoughtfully o drawa
aud theatre perforwances.
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The Ending

What do you think of the two endings?

Do you think they are realistic?

Think about:

What if Lorraine hadn't come back? How might
the ending look different?

What if Oliver’s brother hadn't come back?
Where would Oliver be?

They could extend this into a piece of writing:

A diary entry from Shona’s diary a year
in the future.

A playscript for ‘Unexpected Twist 2.

Why might Michael Rosen have chosen to end
his story in this way?

Using these thoughts, pupils discuss their
ideas in groups, then put together a scene from
Shona’s or Oliver’s future - what has happened
to them? Where are they? Have they moved
again? Are they involved in gangs?

A comic strip/storyboard for the events from
Nan's death to a point in the future.

THE GRAND

THEATRE | BLACKPOOL

aneay], puels) [oodyde[d £20Z ® SI2IN0SIY | WOd'Pno[Da1eay],



250y Jovyaly hg | ISIMT, pazdadxaun

23

RESILIENCE

Key Questions

Key Quote: “You'll have to decide who has the easiest life, you or Oliver” (Miss Cavani)

Miss Cavani speaks these words near the beginning of the story, when the class begin reading Oliver Twist.
Using this quote as a starting point, use the below activities to start pupils thinking about answers to the

following questions:

«  Who faces more tricky moments, Oliver « How would you define an ‘easy life? (is it the
or Shona? same as being comfortable or being happy?)

«  Who do you think is more resilient? « So, who has the easiest life, Oliver or Shona?

(think about the pressures on them as children/teens, their basic needs, the people they can rely on,
the systems in place around them, etc)

Using the Framework

Map the framework against Shona's story and Oliver’s story.

a)

b)

Use two different colours of post-its or tabs, one for Shona and one for Oliver.

Looking at the Resilience Framework, stick your coloured tabs on the strands which are missing/tricky
for Shona. Repeat with a different colour for Oliver.

Look at the distribution of tabs- which areas are more tricky/lacking for Oliver? Which for Shona?
Are they similar? How do they end up in these situations?

Choose a scene in which Oliver or Shona face a tricky moment and ask pupils to put it into action.
Pupils choose a resilient move which the character could make to change the outcome. Recreate the
scene, this time inserting the resilient move, and act the new outcome. Discuss: what effect did this
have on the character'’s situation?

Are there any events where a resilient move cannot be made? Why not? What happens when an
individual cannot make a resilient move? What effect might it have on them? Is there a systems
change which could be made?

Repeat this activity but now for the strengths which Oliver and Shona have or resilient moves they
use in the story. Again, look at the distribution. Who has more? Where are they?

Imagine Oliver and Shona could meet. In pairs, pupils become Oliver and Shona. Using the resilient
moves which Oliver demonstrates in the story, the pupil playing Oliver should give advice to Shona,
based on his experiences, which could help her in a tricky situation. Repeat this the other way round,
using Shona’s resilient moves to advise Oliver.

If they had these people to rely on, would it have affected the outcomes of their situations?

KSI - KS4 CURRICULUM LINKS
8Be able to adopt, create aud sustai a rauge of roles, respouding appropriately fo othexs i rote; Have opportuudties fo Luprovise, devise
aud serjot dracua for oue auother aud a rauge of audieuces, as well as fo rehearse, refiue, share aud respoud thoughtfully o dvaca
aud theatre perforwances.
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People to Rely on

a)

b)

<)

Who does Shona have that she can rely on?
Does she rely on anyone in the story?

Split the pupils into groups so that there are enough in each group to represent all of the people
in Shona’s life (repeat for Oliver's story later). Ask pupils to make a circle, each labelled with their
character, with one pupil in the middle as Shona.

As a class, choose a tricky moment for Shona from the story. In their groups, pupils discuss who Shona
could rely on and ask for help in this situation. This may be more than one person. Using string, create
alink between Shona and the people she could rely on. (you could also display this in class using
Character Cards and string pinned on a board).

Share and compare the groups’ ideas and repeat for different tricky moments. Invite debate if there
is dispute over how characters might help Shona. Why might Shona not have chosen to rely on this
person? Does her attitude change through the story?

Repeat the above activity, this time with the characters in Oliver’s life.
Does Oliver have as many people to rely on as Shona?
What systems might get in the way for him?

Invite pupils to share their thoughts on who they can rely/lean on if they are facing tricky moments
in their own lives.

Why can they lean on this person? Pupils could draw a picture of somebody they can lean on and label
the traits they have which make them reliable.

Supporting Characters

Think about the characters of Désol'e (Unexpected Twist) and Nancy (Oliver Twist). How are the roles of
these two characters similar? What role do they play in the lives of Shona and Oliver? Are they characters
who Shona and Oliver could lean on?

e.g. Nancy helps Oliver without being asked. Désol'e helps Shona without being asked. How are the ways
they do this different? What are the consequences of this for each character?

Nancy's death is a disturbing and tragic scene. Is there anything comparable in Unexpected Twist?
Why do you think Rosen chose to omit this?

THE GRAND
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AFTER WATCHING
THE PERFORMANCE

Review the performance through class and group discussion and personal reflection.

Here are some questions to prompt discussion:

« What were the key, stand-out moments in the «  Which character did you relate to? Why?
?
performances « Ifyou could change one thing about the
« How were characters portrayed? performance, what would it be?
* Was it how you expected? Why? « Have your opinions changed about the

characters after watching how they were

«  Whatdi hink of lighting, ,
at did you think of lighting, sound portrayed on the stage?

costume, props?
«  What else did you think/feel during or after

« What scenes did you relate to the most?
the performance?

Why do you think you related to this scene?

Pupils can discuss these or physically explore these ideas. For example:
« Miming or freeze-framing their favourite scenes

« Acting out a scene with a change they would have made

i KS3 CURRICULUM LINKS
KS2 CURRICULUM LINKS Undlerstauding hour the work of dbaatists is couuwusizated
Provide reasoued justificatious for their vieuss. effectively through perforwance and howr alieruative staging

alloas for dlffereat interpretatious of a play.
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CREATIVE WRITING
AND DESIGN CHALLENGES

1) The stories both end in Happily Ever After... what might

happen next?

Create a storyboard/comic strip to continue

the story?? KS1-KS4 CURRICULUM LINKs

2) How would you translate the story to the stage? W/w’;f deﬂn’y accurately aud coﬁere«fé/

Choose a scene from the story and write it as a playscript? pting their language aud Wyl i and for a

. . rauge of couterts, pumoses aud audiouces.
3) Think about another classic story you know.
Rewrite it with a modern twist.
4) Choose a tricky situation for Shona and write a diary

entry.

OR wrrite a diary entry for one of the characters from their back story. OR write a diary entry in the

future (either from the actual ending or imagining that Lorraine/Monks hadn't come to the ‘rescue’)

5) Think about a situation in which Oliver or Shona find themselves and do not know what to do.

As Shona or Oliver, write to an agony aunt. Swap with a partner and send a reply with the advice

you would give.
6) Many of the scenes are seen from Shona’s point of view.

Choose a different character and rewrite the scene from their point of view.
7) Write the playscript for a scene we don't see:

« Imagine you are Miss Cavani in the staff « Imagine you are Zeynep in the café. You
room. What might she tell the teachers see a lot of people coming and going. What
about Shona? do you see? Who do you speak to?

« Imagine you are Lorraine visiting Nan in e Or think of your own example.
the hospital. What do they speak about?

— F KS3 CURRICULUM LINKS ﬁﬂ
r KS2 CURRICULUM LINKS Writing for & wide range of purposes aud audiouces,
Identdfying the audiouce for aud purpose of the loriting, includling: well-structured forual expository aud narrative
selectig the appropriae foru aud using other siuilar writing extays; storics, scrioks, poetry aud other iucgiuative wriki;
as wodels for their oieu; Noting aud Aeveloping inctial ideas, wotes aud polished seripts for talks aud preseutations and @
dArauing ou readling aud research where uecessary; Iu writing rauge of other uarratire aud won-uarrative texts, icludisg
uarratives, considering hour authors have developed characters arguuents, and persoual and forual letters; Sutwarising
aud setings i what pupdls have read, listened to or soen aud orgauising warerial, aud Supporticg ideas and
perforued Perforu their own coupositious, uting appropriate arguineuts lrith auy wecessary factual Aetail;
i intonation, voluwe, aud wovewent so that weaning & clear: J Cousidering hour their writing reflects the audieuces aund
L Jpurposes for which & was infeuded. ﬂj
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CREATIVE WRITING
AND DESIGN CHALLENGES

The Children’s Theatre Partnership (CTP) was established in 2010 to produce and tour
bold, ambitious and imaginative theatre for young people. Our aim is to excite and
engage new and diverse audiences, often introducing them to the theatre for the first
time, bringing communities to their local theatres, inspiring a life-long love of theatre
and supporting the UK's most talented artists.

The Grand Theatre has been commissioned by the Children’s Theatre Partnership to
develop and produce a new three-year National Creative Learning Programme:
Creative Resilience

The Unexpected Twist Resource Pack for Teachers was written and produced by
Josie Scragg, Creative Learning Coordinator
With input from Celine Wyatt, Head of Creative Learning
© Blackpool Grand Theatre 2023

All ideas, writings and designs are the property of the writer, and use of such must only
be used with the express permission of said writer.

With thanks to the Grand Virtual Book Club 2020 for their insights.

Reference to the Resilience Framework (Children and Young People) Oct 2012 adapted
from Hart & Blincow with Thomas 2007, www.boingboing.org.uk
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APPENDICES

Unexpected Twist Blurb

Shona and her dad are moving house, and at Shona's new school, the rules are pretty
confusing; she keeps getting into trouble without realizing! It's a lot like how it is for
Oliver Twist, that boy she’s reading about in English class.

After Shona is unexpectedly given a mobile phone, she begins to suspect there’s
something fishy about the new boys she’s met. Where did the phone come from? And
some gifts, she soon learns, aren't exactly free...

Shona and her dad are moving house, and at Shona's new school, the rules are pretty
confusing; she keeps getting into trouble without realizing! It's a lot like how it is for
Oliver Twist, that boy she's reading about in English class.

After Shona is unexpectedly given a mobile phone, she begins to suspect there’s
something fishy about the new boys she’s met. Where did the phone come from? And
some gifts, she soon learns, aren't exactly free...
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Story in 10 Scenes - Shona
1.

Miss Cavani discusses with the class if they remember being born and start thinking
about people who are poor, before beginning to read Oliver Twist.

Shona is introduced to the class. She is wearing tatty old uniform but is confident
enough to look at the class. Miss Cavani leads the class in applauding Shona for coming
into a new class.

Miss Cavani: “It can't be easy coming into a new school and a new class, so let's show out
appreciation that Shona's overcome this.”

Shona struggles with the rules and routines of her new school, the corridors are busy
and she is pushed and shoved whilst trying to find her classroom.

Shona visits Nan at the market to avoid going home to her Dad packing up their home
to move. On the way she sees Désole, who looks like she has been crying, but chooses
not to speak to her.

2.

Whilst Shona is trying to find her way to class, she is stopped by a teacher who
guestions why she is not wearing her lanyard. Shona, without meaning to, appears rude
to the teacher, who gives her a D8 (Shona doesn't know what this is). Shona says she has
a Maths test with Mr Dur.

Shona: “I can do a test without a lanyard”
Lanyard Man: “I'm giving you a D8”

‘Lanyard man’ questions Mr Dur and he claims not to know Shona, until he hears ‘maths
test’ and changes his mind.

Shona struggles to concentrate on her maths test; she doesn't understand what she did
wrong to get the D8; her mind wanders to thoughts of Nan; she feels the pressure of the
test after Mr Dur says it will ‘settle her fate'.

Mr Dur sees her method of solving a problem and tries to help her. She feels singled out.

Shona approaches Désole to find out what a D8 is and finds out it is a detention.

3.

Shona arrives home to Dad packing up the flat; he looks deflated. Dad sends Shona to
her room to decide what to keep and what to throw out, where she looks at the picture
of her Mum and begins thinking about how it may have been her fault that she died.

Dad:“Don't just blooming stand there. Go into your room; you've got less than half an
hour to make up your mind what you'e going to keep and what you're going to chuck”

Ron arrives and helps them move to the new flat in his van.

Dad tries to show affection for Shona by ruffling her hair, but she doesn't let him and
ducks out of the way.
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4.

Shona arrives at the D8 to a room of people she does not like the look of.
“What'’s a little girl like you doing in a place where us lot hang out?”

She ignores their comments. It comes to light that Shona doesn't have a phone.
Shona: ‘T haven't got a phone”

One of the boys slides a phone across to Shona; she is unsure whether to take it.
Lanyard man arrives and confiscates the phone until the end of the D8.

At the end of the D8, the boy who gave Shona the phone tells her that if she wants a
phone line on it, he will be at Zeynep's café tomorrow night. Shona struggles with her
decision but eventually takes the phone.

Shona: “Sorted”

5.

Shona is excited to have a phone and has it out in class. Miss Cavani notices but doesn't
take it or give her a D8. The class are talking about what happened in Victorian times
when someone’s husband was dead.

Shona sees Rory drawing a death line across his neck and pointing at her. She takes this
to mean that he knew her Mum was dead. Shona jumps at Rory, one hand at his throat
and the other hammering his nose.

Miss Cavani and Désole pull Shona off Rory. Miss Cavani continues the lesson as if
nothing has happened, to the surprise of the class.

Miss Cavani has a talk with Shona about how she reacted to Rory and misunderstood
him. She mentions not hanging out with the ‘wrong sort of people.

Miss Cavani: “as I'm sure you know there are some types in the school who it'll be very
much in your interest to steer clear of. You do understand that, don't you?”

Miss Cavani tries to get information out of Shona about her phone, but gets nowhere.
Shona agrees to come to her at the end of each day to tell her about her day.

6.

Shona waits in Zeynep's café for the boy from the D8. He arrives and tells her he cannot
sort the phone until he has done a job for someone he owes. He explains to Shona that
she has to collect a bag from Gazz and drop it off around the corner, then she can have
the phone.

Tino: “now, you hear what I'm saying? I'm like, really pressed, OK. Once he’s given it to
you, keep moving yeah? Like, everyone’s pressed, eh? Press-ure!”

Shona agrees and goes into the sports shop where Gazz hands her a bag. She takes the
bag around the corner and hands it to another boy, who quickly disappears.

Shona goes to see Nan on her market stall, who questions her about the boy she was
with, Tino.
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7.

As Shona is in the chip shop, Gazz and Tino appear to give Shona her phone. Tino pulls
it away from her saying if she can't pay for it there’s no point her having it. He mentions
Pops, someone who can sort it out.

Tino: “There’s this guy, we call him Pops, and he can sort this too. All he needs is for you
to come by... You know, for... er... security.”

Tino gives Shona some money to order more food.

Tino and Gazz take Shona to a block of flats. They ring the buzzer and are let in. Tino
and Gazz begin to breathe faster and louder. They enter a sitting room, where there
are more boys and a man sat in a chair. They touch fists and nod to each other. Tino
introduces Shona to Pops; he gets Shona to sign a contract and questions her about
whether any of her friends need phones.

8.

Shona struggles with everything that is going on and who to talk to about it.

She gets home and notices that her picture of Mum has been put up on the wall. She
begins to cry and Dad says he can take it down. Shona tells Dad that she sometimes gets
scared and Dad shares the feeling. They share a heart-to-heart about Mum and share
their feelings of guilt over her death.

Shona: “It’s just that sometimes... sometimes I get scared.”
Dad: “I didn't realise”

Shona: ‘I know”

Dad: “And I really did do all I could”
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9.

Shona walks past a group of boys, including Gazz who seems stressed. The boys are
making cut-throat signs, finger-flicks and miming a phone.

Gazz: “Man! No, I mean: man!”

Shona meets with Miss Cavani, who mentions phones and an out-of-school gang. Shona
claims her Dad got her the phone, but Miss Cavani advises her about these situations
and getting in too far. Shona worries about Nan being involved as she seemed to know
more.

On her way to see Nan, Shona hears the sounds of a fight down the alleyway. She backs
away until she hears a familiar voice- Gazz. She recognises the other voice as Ron. She
runs away, right into a pair of police officers. Shona points to the alleyway and runs
away to Nan's stall, but Nan is not there.

Zepnep: “This morning, love. The ambulance came. She’s in the Fenster.”

10.

The police officer, Ashley, arrives at Zeynep's café and questions Shona about Gazz, Tino
and Pops. Shona begins to cry. Ashley agrees to take her to the hospital to see Nan after
her shift.

They arrive at the hospital and Nan tells Shona
Nan: “stay out of it, it's not worth it. Lorraine knew it”
and then becomes still. The nurse arrives and Ashley leads Shona away.

At Nan’s funeral, Shona doesn't recognise most of the people. After the service, a woman
comes up and introduces herself as Nan's sister, Lorraine. Shona has a vague memory

of Lorraine, and Lorraine begins to explain where she has been. Lorraine offers to help
Shona and her Dad.

Lorraine: “I figured that sometimes in life you have to steer clear of things, till it all gets a
but more sorted.

Come on. We can do this, Shona”
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Story in 10 Scenes - Oliver Twist

1.

Oliver is born in the workhouse. His mother dies shortly after he is born. Nobody knows
where she came from, so Oliver becomes an orphan of the workhouse.

On his ninth birthday, Oliver is considered old enough to go to work at the workhouse
and is collected by Mr Bumble the Beadle. Oliver has mixed feelings about being taken
from the orphanage.

2.

The workhouse boys agree to ask for more gruel; the task falls to Oliver. Oliver asks
the master for more gruel. He is put into confinement and offered with a reward of five
pounds to anyone who will take him..

3.

Oliver is bought by the undertaker Mr Sowerberry. He is taunted by the charity

boy, Noah Claypole, and the Sowerberry’s cook, Charlotte. In his jealousy at Oliver's
promotion, Claypole provokes Oliver so far about his mother that Oliver attacks him.
Mr Sowerberry beats Oliver and he runs away.

4.

Oliver arrives in London, starving. He is picked up by Jack Dawkins (the Artful Dodger)
and taken to Fagin. He is fed well and allowed to sleep. Oliver is advised to take direction
from the Dodger and Charley Bates.

Oliver goes out with the Dodger and Charley Bates on a job (he does not know at this
point what it is). The Dodger and Bates pickpocket a gentleman at the bookstore and
run off. Oliver, realising what they have done, runs away but just at the point when the
man realises what he is missing. The Dodger and Bates join in pointing and saying, ‘Stop
Thief! after Oliver.

5.

Oliver is taken before the magistrate on trial. The bookseller arrives to declare himself
a witness to Oliver’s innocence. Oliver faints and is taken to the home of Mr Brownlow
(the man who had been robbed). Oliver is looked after by the kind housekeeper Mrs
Bedwin. Mr Brownlow sees a likeness in Oliver to match a portrait on the wall.
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Story in 10 Scenes - Oliver Twist
6.

Out on an errand for Mr Brownlow, Oliver is caught by a woman who exclaims that
she has found her brother. Oliver recognises her as Nancy, who he met at Fagin's base.
Nancy and Bill Sikes steal Oliver away and return him to Fagin.

7.

Fagin, Bill Sikes and another criminal, Toby Crackit, are planning a house robbery, for
which they need Oliver as he is small enough to fit through a window. Oliver decides he
must warn the family within the house. Two men in the house are awakened by noise
and shoot out- Oliver is hit. He is left behind as the robbers flee.

8.

Oliver is taken in and looked after by Rose Maylie, who lives in the house which was
being robbed.

Nancy finds out where Oliver is but keeps the knowledge from Fagin and Sikes. She
comes to see Rose Maylie after a mysterious man comes to see Fagin asking about Oliver.
Nancy tells Rose that the man was looking for Oliver, claiming to be his brother.

9.

Bill Sikes finds out that Nancy has told Rose about him, and kills her with blows to the
head, first with his pistol then with a club. A mob chases Bill Sikes and he hangs himself
in his attempt to escape.

10.

Oliver meets the mysterious man, Monks, who has claimed to be his brother. Monks has
paperwork to back up his claim and reveals that Rose Maylie is also related to Oliver.
Oliver has finally found family and somewhere to belong.
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Key Theme Thinking Points

Loyalty

How does the gang culture inspire a
sense of loyalty?

Why are Nancy, Sikes and Dodger loyal
to Fagin? Do they show this in different
ways? Why do you think this might be?

Family and Relationships

Who is Shona closest to? Who does

she know little to nothing about? How
might this have an effect on the choices
she makes?

What happened in Nan's past?

Why did Lorraine move to America and
continue to stay so disconnected?

What happens if you don't have an
Auntie to come to the rescue? Think
about who and what might work for and
against you

Crime

How are people pulled into gangs?

What might the future look like for
Tino, Gazz and Shona, or for Oliver, if
they cannot get out?

Right and Wrong

How much does Shona know about
what she is doing?

Compare Shona's and Oliver’s sense of
right and wrong.

How does Oliver react when he is taken
to do jobs for Fagin?

How does Shona react when she is taken
to do a job for Tino and for Pops?
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Institutions/Systems

What systems are in place which affect
Oliver's situation? How does he react to
the situations he finds himself in?

How does she react to these systems?

Is there a turning point for Shona

Do Oliver and Shona have a choice in
how their lives unfold?

What systems are in place around them?

How do they react to these systems?
Would you say Oliver has been
institutionalised?

1280y Jovyaly hg | ISIMT, pazoadxaun

Temptation

Have you ever moved school? What was
it like?

For pupils in secondary schools: What
was it like moving from primary to
secondary school? What experiences
does Shona have which you can relate
to?

What advice would you give to
somebody who is moving school?

Vulnerability

What makes Shona and Oliver
vulnerable?

What outcome does this vulnerability
have on their situations/choices?

What is the turning point in Shona’s
story? Oliver’s story?

What are Oliver and Shona missing in
their lives? What are they seeking?

Are basic needs the same in Victorian
times and now? Are their needs
comparable?

A4
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Historical Context

Why did Michael Rosen choose Oliver
Twist?

What can we learn from the story
of Oliver Twist? Do Shona and her
classmates learn anything from the
story?

What does including the Oliver Twist
sections add to the novel?

How does it affect Shona and her story?

How does it affect the reader?

How does moving to modern day change
the impact of the story?

How can we relate to Oliver Twist?

Power and Social Justice

Choose a key moment from Unexpected
Twist. Who (if anyone) holds the power
in this situation? Why? Or is there a lack
of power? What effect doe this have on
the characters?

Are Oliver’'s and Shona’s voices heard?
If not, what stops their voices being
heard? Is there anything they could do
to make a change to help their voices be
heard?

What systems are in place which help
Shona or Oliver?

What systems are in place which hinder
them?

What might a systems change look like
for Shona or Oliver?

What are the main turning points in
Shona’s situation? Oliver’'s situation?
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Character Description

Use the words below to describe thecharacters. Which have negative connotations and
which have positive connotations? Add more that you come across as you research and

find out more about the characters.

Resourceful Quiet Reserved
Humble Stubborn Gullible
Loyal Tenacious Skilful
Talkative Ebullient Warm
Cold Stern Severe
Steadfast Selfish Generous
Imaginative Inventive Cruel
Self-regarding Considerate Creative
Disciplined Emotional Nervous
Charismatic Upright Sneaky
Helpful Vengeful Devious
Stoic Honest Adventurous
Charming Daring Cautious
Inspiring Demanding Bossy
Optimistic Co-operative Pessimistic
Aggressive Awkward Prejudiced
Belligerent Self-sacrificing Dependent
Independent Calculating Resilient
Dynamic Diplomatic Observant
Loyal Hapless Reliable
Dependable Assertive Passionate
Decisive Capable Friendly
Affectionate Quarrelsome Compassionate
Sadistic Helpless Needy
Determined Arrogant Obsessive
Studious Easy-going Nonchalant
Self-conscious Empathetic Sympathetic
Tough Gentle Calm
Persistent Practical Unassuming
Naive

THE GRAND

THEATRE | BLACKPOOL

aneay ], puels) [oodyde[g £20Z ® S22IN0SIY | WODPNo[D3IIeay ],



1280y Jovyaly hg | ISIMT, pazoadxaun

A6

APPENDICES

Connections Between Oliver's Story
and Shona's Story

Oliver Shona

Mum dies in childbirth Mum is dead- we get clues that she died

in childbirth
Moved from place to place; does not Has to move and does not fully
understand the situations he ends up in understand why

Lives in poverty. Housing involves
workhouse, on the streets; diet includes
scraps and gruel, often nothing at all

Lives on benefits. Lives in a one-bed flat
with her Dad; diet is chips every night

No control of what happens to him Feels like she has no control

Tormented by Claypole to the point that Attacks Rory because she thinks he is

he attacks him making fun of her
Starts to feel like he belongs when Starts to feel like she belongs when she
Dodger calls him a friend finds a friend in Désole

Gets involved in a potentially unsafe
situation Wben going out pickpocketing | Najve and puts herself into a potentially
with the other boys dangerous situation with the boys and

Forced into another when he is taken to the phone
rob a house with Sikes

Doesn't like to rely on anyone- doesn't
think anyone can help her even though
she has lots of people around her

Doesn't feel like he has anyone he can
talk to/ rely on/ who can help him

Discovers family he never knew he Discovers new family- Aunt Lorraine
had- Monks and Rose
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Character Cards
SHONA DAD
NAN ZEPNEP
.
LORRAINE RON
POPS ASHLEY
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Character Cards
MISS
CAVANI MR DUR
LANYARD
MAN GAZZ
TINO RORY
HARRY CRAYTON
THE GRAND

THEATRE | BLACKPOOL



1280y Jovyaly hg | ISIMT, pazoadxaun

A7

APPENDICES =~~~
Character Cards
SERENA RASHEDA
SUNIL OLIVER
MRS
MANN MR BUMBLE
MR
SOWERBERRY  ASHLEY
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Character Cards
NOAH MRS
CLAYPOLE SOWERBERRY
JACK
CHARLOTTE DAWKINS
CHARLEY
FAGIN BATES
BET NANCY
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Character Cards
MR MRS
BROWNLOW BEDWIN
TOBY
BILL SIKES CRACKIT
ROSE
MAVYLIE MONKS
DESOLE
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Story in 10 Scenes Comparison

Shona's story Oliver's Story
Situation
Section What Happens Section What Happens
Shona moves to a new Oliver moves from
Moving around 1 1 the orphanage to the
school
workhouse
Shona earns a D8 for Oliver asks for more
Breaking the rules 2 speaking back to a 2
gruel
teacher
Boys in the D8 make Claypole and Charlotte
Taunted by others 4 comments about her 3 pick on him
. Shona attacks Rory Oliver attacks Claypole
lt’:'trO\lrgked into 5 because she thinks he 3 for talking about his
attacking a peer is mocking her mother
Oliver goes out on a
Gang- doing a job 6 Shona delivers the bag 4 job with Dodger and
they are unsure of to get her phone Bates- not knowing it is
pickpocketing
Meeting the gang 7 Shona meets Pops 4 Oliver meets Fagin
leader
A portrait likeness 8 Shona is upset over her 5 lilfglil;ot‘:\éﬁ?xrslﬁfi\?er
P Mum’s portrait X
and the portrait
Consequences of Gazz worries about Bill Sykes kills Nancy
t 9 what is going to 9 for revealing him
actions happen to him g
Revorting crime 9 Shona hears the fight 7 Oliver tries to alert the
p g and tells the police family to the robbers
Nancy wants to protect
Protection from Nan wants to protect Oliver by not telling
th 10 Shona, telling her not 8 Fagin where he is. and
others to get involved & - '
warning Rose
. Oliver meets Monks,
Mee; lor.llg lost 10 Shon?\lr:rc;:t;sigrame, 10 his brother, and finds
amily out Rose is his auntie
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ENGLISH NATIONAL CURRICULUM 2014:
LINKS TO THE ACTIVITIES

Purpose of study

to speak and write fluently so that they can communicate their ideas and emotions to
others.

through reading in particular, pupils have a chance to develop culturally, emotionally,
intellectually, socially and spiritually. Literature, especially, plays a key role in such
development.

all the skills of language are essential to participating fully as a member of society;
pupils who do not learn to speak, read and write fluently and confidently are
effectively disenfranchised.

Aims

to develop their love of literature through widespread reading for enjoyment.
appreciate our rich and varied literary heritage

write clearly, accurately and coherently, adapting their language and style in and
for a range of contexts, purposes and audiences

use discussion in order to learn; they should be able to elaborate and explain clearly
their understanding and ideas

are competent in the arts of speaking and listening, making formal presentations,
demonstrating to others and participating in debate

Spoken language

Al10

develop a capacity to explain their understanding of books and other reading,
and to prepare their ideas before they write.

be taught to understand and use the conventions for discussion and debate.

be enabled to participate in and gain knowledge, skills and understanding associated
with the artistic practice of drama.

be able to adopt, create and sustain a range of roles, responding appropriately to
others in role.

have opportunities to improvise, devise and script drama for one another and a range
of audiences, as well as to rehearse, refine, share and respond thoughtfully to drama
and theatre performances.
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ENGLISH NATIONAL CURRICULUM 2014:
LINKS TO THE ACTIVITIES

Reading

develop comprehension skills through pupils’ experience of high-quality
discussion with the teacher, as well as from reading and discussing a range
of stories, poems and non-fiction

be encouraged to read widely across both fiction and non-fiction to develop their
knowledge of themselves and the world they live in, to establish an appreciation
and love of reading, and to gain knowledge across the curriculum

reading widely and often increases pupils’ vocabulary because they encounter
words they would rarely hear or use in everyday speech

Reading also feeds pupils’ imagination and opens up a treasure house of wonder
and joy for curious young minds

Writing

effective composition involves articulating and communicating ideas, and then
organising them coherently for a reader. This requires clarity, awareness of the
audience, purpose and context, and an increasingly wide knowledge of vocabulary
and grammar

Spelling, vocabulary, grammar, punctuation and glossary

to understand the relationships between words, how to understand nuances in
meaning, and how to develop their understanding of, and ability to use,
figurative language

to work out and clarify the meanings of unknown words and words with more
than 1 meaning
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LINKS TO THE ACTIVITIES

SPOKEN LANGUAGE
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Key stage 2

listen and respond appropriately to adults and their peers
ask relevant questions to extend their understanding and knowledge
articulate and justify answers, arguments and opinions

give well-structured descriptions, explanations and narratives for different purposes,
including for expressing feelings

maintain attention and participate actively in collaborative conversations,
staying on topic and initiating and responding to comments

use spoken language to develop understanding through speculating, hypothesising,
imagining and exploring ideas

participate in discussions, presentations, performances, role play/improvisations
and debates

gain, maintain and monitor the interest of the listener(s)

consider and evaluate different viewpoints, attending to and building
on the contributions of others

Key stage 3

Al10

speak confidently and effectively

using Standard English confidently in a range of formal and informal contexts,
including classroom discussion

giving short speeches and presentations, expressing their own ideas and keeping
to the point

participating in formal debates and structured discussions, summarising
and/or building on what has been said

improvising, rehearsing and performing play scripts and poetry in order to generate
languages and discuss language use and meaning, using role, intonation, tone,
volume, mood, silence, stillness and action to add impact
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READING
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Years 5 and 6

reading books that are structured in different ways

increasing their familiarity with a wide range of books, including fiction from
our literary heritage

making comparisons within and across books

checking that the book makes sense to them, discussing their understanding
and exploring the meaning of words in context

asking questions to improve their understanding

drawing inferences such as inferring characters’ feelings, thoughts and motives
from their actions, and justifying inferences with evidence

predicting what might happen from details stated and implied
identifying how language, structure and presentation contribute to meaning

discuss and evaluate how authors use language, including figurative language,
considering the impact on the reader

participate in discussions about books that are read to them and those they
can read for themselves, building on their own and others’ ideas and challenging
views courteously

explain and discuss their understanding of what they have read, including
through formal presentations and debates, maintaining a focus on the topic
and using notes where necessary

provide reasoned justifications for their views
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ENGLISH NATIONAL CURRICULUM 2014:
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READING
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Key Stage 3

develop an appreciation and love of reading

reading a wide range of fiction and non-fiction, including in particular whole books,
short stories; historical periods; forms; and authors, including high-quality works
from English literature, both pre-1914 and contemporary

rereading books encountered earlier to increase familiarity with them
and provide a basis for making comparisons

learning new vocabulary, relating it explicitly to known vocabulary
and understanding it with the help of context and dictionaries

making inferences and referring to evidence in the text

knowing the purpose, audience for and context of the writing and drawing on this
knowledge to support comprehension

checking their understanding to make sure that what they have read makes sense
read critically

knowing how language, including figurative language, vocabulary choice, grammar,
text structure and organisational features, presents meaning

studying setting, plot, and characterisation, and the effects of these

understanding how the work of dramatists is communicated effectively through
performance and how alternative staging allows for different interpretations of a play

making critical comparisons across texts

studying a range of authors, including at least 2 authors in depth each year
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APPENDICES

ENGLISH NATIONAL CURRICULUM 2014:
LINKS TO THE ACTIVITIES

WRITING
Years 5 and 6

« identifying the audience for and purpose of the writing, selecting the appropriate
form and using other similar writing as models for their own

» noting and developing initial ideas, drawing on reading and research where necessary

« in writing narratives, considering how authors have developed characters and
settings in what pupils have read, listened to or seen performed

« perform their own compositions, using appropriate intonation, volume, and
movement so that meaning is clear

Key stage 3

« writing for a wide range of purposes and audiences, including: well-structured formal
expository and narrative essays; stories, scripts, poetry and other imaginative writing;
notes and polished scripts for talks and presentations and a range of other narrative
and non-narrative texts, including arguments, and personal and formal letters

« summarising and organising material, and supporting ideas and arguments with any
necessary factual detail

« considering how their writing reflects the audiences and purposes for which it was
intended
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APPENDICES

Interview with Michael Rosen

« Why did you choose to write a modern retelling of Oliver Twist?
« Do you think the original Oliver Twist story is relatable for young people today?
» Do you think it is accessible?

« Unexpected Twist was written completely from Shona’s point of view, whereas Oliver
Twist has scenes where he is not there. Why did you choose this narrative stance?

» Asareader, we are given clues to what is happening to other characters but never
find out. At the end of the story, we are as clueless as Shona as to what has been
happening around her. Was this intentional?

« Why did you choose Shona as your main character?

« Some of the comparable events are written in different orders (e.g. Shona meets Pops
after doing a job, Oliver meets Fagin beforehand). Was this for any reason?

« Do you think Shona learns anything from reading Oliver Twist?
« Why did you choose to end the story in the way you did?

« Do you think it is a realistic ending for young people in similar situations?
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